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Student Experiences with
Service Learning in a
Business Ethics Course John Kohls
ABSTRACT. Service learning provides many chal-
lenges and opportunities for the instructor who wishes
to test its potential. This paper looks at some of the
promise for service learning in the undergraduate
Business Ethics course and describes one experience
with this project. Quotations from student journals
and reflective papers are utilized to present the
student's perspective on the project. Some suggestions
are offered for insuring effective service learning in
courses like Business Ethics.
Introduction
/ don't know what your destinies
will be, but those of you who will
be truly happy are those who have
sought for and found a way to
serve.
Albert Schweitzer
Incorporating service learning into one of my
classes was both an exciting and a foreboding
project. It was exciting in that I was convinced
it was important for students to experience the
challenges and rewards of service; but there was
also apprehension in that I was unsure students
would accept this departure from the customary
approaches to learning in higher education. In
this paper I recount my experience primarily to
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share my conviction that service can be a signif-
icant and worthwhile element of business school
courses, and to share some of the things I have
learned in the process.
First, I will describe my own progress toward
the inclusion of a service project in my Business
Ethics course. Some readers may find themselves
somewhere on a similar path. Secondly, I would
like to discuss what I believe are some of the
more persuasive reasons for including service
learning. I hope that this will reassure those who
are considering service learning, and respond to
those who are concerned that service learning is
not appropriately academic. Third, I will present
a description of the project and student reactions
toward the project, the clients and the agencies.
Finally, some general observations will be made
regarding the project's success along with some
proposals to help insure a positive learning
experience for students.
Impetus for the project
For some time I have been concerned with the
cavalier criticism of "those people on welfare"
which I have heard from many of my business
students; I have also believed that service should
be an important part of our students' educational
experience. Still, I assumed for a long time that
such service would be a voluntary activity outside
of classroom work, and I encouraged my advisees
and other students to get involved. When the
university began discussing a service course, and
perhaps a service requirement, I became more
interested in how it might become part of the
curriculum. I was encouraged by the Director
of Volunteer Services on campus to consider
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ways in which to integrate service into the
Business School curriculum and the courses we
taught, and I was able to attend a conference
sponsored by Campus Compact in the Spring of
1993. Many of the hunches I had about the
importance of service learning were articulated
and supported in the conference. I found the
rationales presented quite persuasive, and found
the examples of courses which integrated service
learning into the course structure effective and
workable. I was quite impressed with some of the
results, and the potential for substantial impact
on students' lives. That summer I worked on
integrating service into the Business Ethics
course I would teach in the Fall.
Theoretical support for service learning
in the husiness ethics course
There are many arguments for including a service
component in the Business Ethics course. Three
will be developed here. The first is that service
has a strong affective impact on students, and
with regard to business ethics issues increases
their curiosity, prompts rethinking of value
priorities, and fosters commitment to espoused
principles. Second, as an example of experien-
tial learning, it connects real-life problems and
academic concepts, and contributes to lasting
learning. Third, it helps to overcome the narrow
experience and oversimplified approach to ethics
frequently observed among students who enter
business ethics classes. Each of these deserves
elaboration.
Service learning and affective educational goals
Many writers have addressed the issue of appro-
priate cognitive goals and methodology in the
Business Ethics course (e.g., Duska, 1991;
Feldman and Thompson, 1990; Furman, 1990;
Gandz and Hayes, 1988; Glenn, 1990; Miller,
1991; Pamental, 1991; Piper et al, 1993; Rest,
1988; Weber, 1990). On the other hand, only a
few have addressed issues of student attitudes and
motivation (e.g., Baxter and Rarick, 1987; Parks,
1993). It has been proposed that beyond learning
theories and their application, and the building
of ethical knowledge, it is an appropriate course
goal to include developing character. Gustafson
and Johnson (1982) propose the use of stories,
metaphors, parables or biographies to shape
moral lives. Wolfe (1991) suggests the use of
literature, poetry and film to convey the devel-
opment of character. Reeves (1990) also saw the
development of interest and the clarifying of
student values to be present in the case method-
ology used in business ethics instruction.
Bloom and his colleagues (Krathwohl et al,
1964) set forth cognitive goals of which there is
widespread awareness; knowledge, comprehen-
sion, application, analysis, synthesis and evalua-
tion. They also developed a second set of
affective goals which have received less attention
but which should be considered an equally
important part of the education process. These
goals relate to the students' attitudes toward the
subject matter. In a university education students
are invited to participate in a conversation in
pursuit of truth where it is important that
students gain knowledge and skills in its applica-
tion and further discovery. But it is equally
important that they begin to share an interest and
even an enthusiasm for the subject matter of the
conversation.
Business ethics teaching reflects a typical
educational emphasis on the cognitive domain
and relative neglect of the affective domain, i.e.,
the interests, attitudes, values, appreciations and
behavior of students. This provides a domain of
educational goals more closely related to the
internalization of business ethics. The highest
level of affective achievement, according to the
taxonomy, lies in "the consistent practice of an
autonomous philosophy of life" (Krathwohl et al,
1964, p. 614). It is worthwhile spending some
time on these concepts since service learning is
particularly relevant to the area of affective
learning.
The first level is receiving. It can involve goals
like developing a student's willingness to receive
and getting her attention. The second level is
responding, in which students do the homework
and participate in class with various levels of
involvement, enthusiasm, satisfaction, and enjoy-
ment. Third is valuing, wherein the student
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believes the subject is important and develops a
commitment to it that is accompanied by strong
feelings. Levels four and five appear cognitive, but
for Bloom the distinctive elements are internal-
ized motivation and consistent behavior that
becomes habitual. The fourth level is called
organization. It involves a commitment to
abstract ideals, and the development of a frame-
work in which values are related to each other.
The fifth domain is called characterization by a
value or value complex. Here internalization has
reached the point where one is characterized by
a value system. Belief and behavior are consis-
tent.
These educational goals suggest a different role
for business ethics that goes beyond moral
awareness and learning the skills to analyze moral
situations. Without specifying particular values,
these affective goals suggest that interest in
business ethics, commitment to certain values and
standards, and finding a sense of identity in that
commitment are reasonable goals for business
ethics education.
Service projects place students in real life
situations and encourage them to reflect on and
learn from their experience. These real life
experiences are often very moving to students
and invest their learning with emotional impact.
Involvement with Business Ethics can move from
analysis to personal commitment and action.
Experiential learning
e^  second argument is that service projects
make use of experiential learning and share in
its benefits. The idea that education can, and
perhaps must, be built on personal experience is
not new. Alfred North Whitehead said in 1929,
"First-hand knowledge is the ultimate basis of
intellectual life. To a large extent book-learning
can never rise to the importance of immediate
practice" (Ferguson, 1992, p. 6). John Dewey
wrote in 1938, "There is an intimate and neces-
sary relation between the processes of actual
experience and education" (Ferguson, 1992, p.
Service learning is a variant of experiential
learning. In this mode, lessons and principles are
arrived at inductively from personal experiences
and observations. This method is slow and less
efficient than readings and lectures; but it is less
abstract, provides connections between real life
problems and academic concepts, and motivates
lasting learning by providing concrete examples
of theories (Markus et al, 1993; Conrad and
Hedin, 1991).
In the combining of service and learning,
educational efforts go a step further than isolated
service projects. This integration is believed to
create benefits beyond what either can achieve
separately. The goals and perceived results of
effective integration of service and learning are
many. It has been observed that participants
(Poulsen and Honnet, 1989):
- develop a habit of critical reflection on their
experiences, enabling them to learn more
throughout life,
- are more curious and motivated to learn,
- are able to perform better service,
- strengthen their ethic of social and civic
responsibility,
- feel more committed to addressing the
underlying problems behind social issues,
- understand problems in a more complex
way and can imagine alternative solutions,
- demonstrate more sensitivity to how
decisions are made and how institutional
decisions affect people's lives,
- respect other cultures more and are better
able to learn about cultural differences,
- learn how to work more collaboratively
with other people on real problems, and
- realize that their lives can make difference.
Although there is an abundance of anecdotal
evidence of positive results in service learning
programs, quantitative research is very limited.
Conrad and Hedin (1991, p. 747) point out that
only rarely do participants score higher on tests
of general knowledge, except for students who
serve as tutors or teachers. On the other hand,
Markus et al (1993) found attitudinal changes for
participants in community service sections to
differ significantly from their counterparts in
traditional sections in a course in "Contemporary
Pohtical Issues". The responses were greater in
rating whether participation in the course had
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strengthened their "intention to serve others in
need", "orientation toward others and away from
yourself", "belief that one can make a difference
in the world", and "tolerance and appreciation
of others". They also were more likely to report
they "reconsidered many of my former attitudes"
and "developed a greater sense of personal
responsibility". Students in service sections also
performed significantly better on course exams.
Service learning and intellectual analysis
The third argument is that service learning helps
meet students where they are in the learning
process and prepares them for fuller participa-
tion in the cognitive aspects of the course. Several
authors have described their observations and
research regarding values and attitudes of
students. Of particular significance in considering
a service project are the findings of Parks (1993)
in her research on Harvard MBA students. She
found that wherever they are on the economic
scale, students are characterized by ignorance of
other strata. This cultural insulation limits com-
passion which is at the source of ethical imagi-
nation. Many have accepted individualism as an
ideology, pushing values of autonomy, personal
competence, achievement and freedom and
losing sight of the relationship between the indi-
vidual and the social system, between freedom
and responsibility. She also found most students
are "at best ambivalent about whether they can
play a part in shaping a positive future" (p. 42).
I would argue that service projects certainly
help to overcome cultural insulation. In my
experience with this and other service projects,
it is frequently reported by students that exposure
leads to an increase in compassion for those not
so well off, and frequent comments illustrate that
students in service projects often develop a
greater sense of empowerment to personally
make a difference, and a greater sense of respon-
sibility to help others in some way.
The service project
The service learning project was introduced in
an undergraduate Business Ethics course in the
Fall semester 1993 at Gonzaga University. I
mention the university since the experience with
students at a Catholic Jesuit institution may be
different from that in other schools. Students had
already taken the required course in ethics, and
some of them had previous service experience.
I believe some also saw service as consistent with
the mission of this university. The modest
number of students (20) made it an ideal class to
attempt this project. Students were introduced to
the service project on the first day of class in
reviewing the course syllabus. The requirements
were explained: 24 service hours, keeping a
journal, a final reflective paper and a brief
presentation. The rationale was presented in
terms of expanding the moral imagination,
servant leadership (Greenleaf, 1977), and
addressing matters of the heart as well as issues
of the mind. Although there were some ques-
tions regarding the project, there were no
objections at that time. A few complaints
surfaced in the student journals, which will be
explained later. The rationale was again addressed
in the discussion of ethical issues in American
capitalism about four weeks into the course.
Students were required to attend a Volunteer
Fair at the beginning of the semester. Here they
could visit booths, pick up the literature, and
talk with representatives of various non-profit
organizations needing volunteer assistance. They
were encouraged to sign up with an agency at
that time, and if possible to arrange a later visit
in which they would work out an agreement as
to schedule and expectations. The Gonzaga
volunteer coordinator was also available to assist
students who had interests not represented at the
Fair. This coordinator was a great help in placing
students and working as a liaison with the
organizations.
A contract form used by Gonzaga University
Volunteer Services was adapted slightly for the
class. The contract placed responsibility for
orientation, training, support and evaluation of
the student on the placement organization. It
placed responsibility on the student to contribute
a specified number of hours (24), on a specified
schedule, to conform to the policies of the place-
ment organization, including health precautions
and confidentiality, and to evaluate the placement
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and learning experience. The reverse side of the
contract hsts the guidelines emphasizing respon-
sibility and use of good judgment in the service
work and includes reminders regarding due dates
and forms to complete (see Exhibits 1 and 2).
Journal writing was used to enhance students'
learning. It was emphasized that the disciphne
of reflecting and writing regularly can do much
to insure learning from experience. The students
turned in their journals three times during the
semester. These journals were invaluable to me
in identifying students who needed encourage-
ment, students whose placement was not
working out for them, and students who were
not yet interacting with clients. Feedback was
provided to help improve the quality of reflec-
tions in the journal. Most students began by
merely recounting the details of their service
work and needed to be reminded to think about
and report their feelings, interpretations, and
other reactions. Keeping detailed journals made
writing their final paper easier. The journals have
also been critical in helping me understand their
experiences and the attitudes toward the project.
Several classes were devoted to sharing expe-
riences, in small groups and with the class as a
whole, and to brief end-of-the-semester presen-
tations, in which students presented experiences
EXHIBIT 1
Gonzaga University Service-learning Placement Agreement
Dear Student and Agency Member:
Please review the guidelines for the Gonzaga University Service-Learning Program together in order to
stablish clear expectations. By signing this agreement, you are agreeing to the following:
1. The placement will provide necessary orientation and training.
2. The placement will provide a supervisor to support and evaluate the student.
3. The student will contribute volunteer hours during the semester (24 hours minimum). The student will
call the placement if he or she will be late or unable to attend.
4. The student will evaluate the placement and learning experience at the end of the contracted time.
5. The student will conform with all of the policies of the placement, including health precautions and
confidentiality.
6. Gonzaga Volunteer Services (phone 328-4220, ext 2224) is available for any questions, concerns, or
appreciations by the placement or student regarding the service-learning experience.
Starting Date
Day(s):
to Ending Date:
Hours:
(Student Name) (Agency Name)
(Student Address) (Agency Address)
(City and Zip Code) (City and Zip Code)
(Student Phone No.) (Agency Phone No.)
(Student Signature) (Supervisor Signature)
(Supervisor Printed Name)
* Please return this contract to Dr. John Kohls, School of Business Administration, Gonzaga University.
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EXHIBIT 2
Service-learning Guidelines
1. Decide on a placement that fits your schedule, your goals, and the purposes of this course.
2. Call the contact person now to set up a time to meet. (If you have trouble reaching a placement, choose
another.)
3. Meet with the contact person or a designated supervisor:
* Let them know that you are serving there through a class and that you would like a hands-on
experience related to the course. Explain your interest in choosing that particular placement.
* Make sure that you will receive orientation, training, and supervision.
* Reach agreement on your schedule and type of service.
* Sign the contract with them.
* If you are working with children or other vulnerable populations, the agency is required to request a
background check from the State.
4. Return the completed contract to the course instructor by
(Date)
5. Commitment:
* You are important. Be there when you say you will.
* Call if you will be late or unable to attend.
6. Conform with the policies of the placement, including health precautions, procedures, and confidentiality.
7. Use your good judgment:
* Do not undertake tasks or respond to requests that you consider risky or inappropriate.
* Report anything that concerns you to a supervisor (and/or instructor and/or Volunteer Center
Coordinator). You are legally obligated to report evidence of child abuse or any person's threat to
harm self or other.
8. You must carry your own health, accident, and automobile insurance if you want to be sure of coverage.
9. Use the instructor and Gonzaga University Volunteer Services for any assistance you need, and let us
know how the service placement is working out for you.
10. Toward the end of the semester, we will send an evaluation form to the person who signed the contract.
Check that they have sent the form back to the instructor before the last meeting of the class.
which most influenced them personally, and what
they learned from them. A final paper had three
parts: agency background, highhghts of the expe-
rience, and evaluation. Students were asked to
explore learnings from the experience, how the
assignment fit in with course objectives and
course material, and how learning could be
improved (see Exhibit 3).
The student projects included assisting with
house building for Habitat for Humanity, assisting
a health clinic with its Fall flu shot program,
helping older and disabled people with Volunteer
Chore Services, presenting a series of budgeting
discussions at a women's shelter, assisting with
phones, mailings, and the clothing room at Single
Parent Outreach Connection, working with
children at the Martin Luther King Center, pro-
viding transportation for children to spend time
with parents they were separated from, assisting
with a Victim/Witness program at the prose-
cutor's office, working with kids with mental
disabilities, working with adolescents temporarily
placed in a group home, assisting at a neighbor-
hood emergency assistance and referral center,
and tutoring children in a low-income neigh-
borhood.
Student reactions and ohservations
Overall, student reactions to the project were
mixed in the beginning, and by the end (with
the exception of one student) differed only in
the degree of approval and enthusiasm. Reactions
to the agencies varied. Students were forthright
in describing lack of organization, waste of
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EXHIBIT 3
Excerpts Journal Guidelines From Course Syllabus
The journal is for your benefit. Learning from experience is a skill, and if we can discipline ourselves to reflect
and write regularly we can greatly enhance our learning. Write at least one page each week. Go beyond
describing your experiences to examine your reactions and feelings, how this supports or changes your view of
society, community life, business activity or other elements of your view of the world. You may discuss how
this relates to course material, your thoughts about appropriate public policy, appropriate business action, etc.
Possible questions to address in your journal will be provided throughout the course.
You will be graded on consistency and thoughtfulness rather than quantity. You will not be graded on style
and mechanics but on whether you write. Journals may be collected on any Tuesday. If you keep your journal
on computer you may turn in a computer disk with your journal file.
FINAL PAPER
Part I - Background on your agency. 1 page suggested.
Describe the organization's history, mission and current activities.
Part II - Highlights of your experience. 3-4 pages suggested.
What significant things happened? What did you learn? (This may be totally unrelated to the course.)
Part III - Evaluation. 2-3 pages suggested.
Was this assignment fruitful? Why or why not? How did this assignment fit in with the course objectives
and course material? What could have been done to improve learning from an assignment like this? Discuss
the role your supervisor and other volunteers played in your learning process. Could this have been
improved? What did your instructor do that was helpful? What could he have done to enhance learning
from this experience?
PRESENTATION
Students will be asked to give a two-minute presentation based on their final paper. The presentation should
present and briefly discuss the one or two experiences which most influenced them personally, and what they
learned from them.
volunteer time, and sometimes a lack of appre-
ciation and destructive internal politics when
that occurred. On the whole, students felt that
despite inefficiencies, the organizations were able
to make an important contribution. Attitudes
toward clients were also mixed ranging from
compassion and respect to dislike and criticism.
The reaction seemed to depend much more on
the particular client than on the type of needs
involved. Many students described significant
personal changes resulting from the project.
Reactions to the project
Student reactions can better be understood by
looking at their own words on the subject. First,
the early reactions to the service assignment:
most of the early entries in the journals merely
described what happened. As demonstrated by
the quotes below, a few suggested some ner-
vousness at the beginning and some were excited:
I think that it is pretty neat that volunteers actually
put up houses for these people. I'm glad to be a
part of it.
Single Parent Outreach will be a great experi-
ence for me. There are many single parents out
there that need help and I think that this is a good
and needed organization and I will be happy to
be a part of it. ~^
I will not be able to do any volunteering until
mid-November. Starting next week I will be
working 60 hours a week and will not have time.
This last journal entry should have been a
warning to me to talk with this student. He was
the one who continued to resent the assign-
ment.
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Later comments were overwhelmingly posi-
tive:
It taught me so much about myself and my values.
I believe this is a very good aspect of this course
because it makes students experience life in a
whole new way.
I learned a great deal about the real world, and
I got hit between the eyes with the fact that not
every child grows up in a home as safe and loving
as mine.
Right now I am tired and sore, but I have a
great feeling of content. I knew that together the
volunteers accomplished many good things and
that the learning experience that is taking place in
my heart and mind will be something that I can
use as a guide to my future life endeavors.
I feel that 24 hours is sufficient time to get out
of this what we are supposed to . . . 24 was really
not too many hours.
The overall experience of working with this
organization has made me think of the importance
that business could have in this area. I think it is
definitely an obligation of able organizations to get
involved. It could boost morale, motivation, com-
munication and many feelings that relate to the
business world. Many people may discover their
true call through their work and the heart it takes
to give time.
I don't know if this experience will be benefi-
cial to me in the business world, but I think it will
help me as a parent. I think that remembering
these kids will help me communicate and appre-
ciate my kids when I have them.
I'm glad we're doing this project, especially
because we probably wouldn't have gotten a chance
to volunteer like this until we were much older.
It is a good idea to . . . experience this early in life.
This project has given me a greater sense of
community.
. . . it opened my eyes to the fact that so many
people are willing to spend their lives helping
others.
I don't make a difference at school or work.
When I help people who are really in need, I make
a big difference.
This volunteer experience is definitely working
to develop my awareness of what is going on in my
own city, and sometimes it seems depressing.
My volunteer service forced me to look more
closely at my own ethics and values.
As I said before, this experience was a good one
and I hope to continue. Was it fruitful? My answer
is yes. I learned a lot, made some new friends, and
found a place where I can go and maybe touch a
child's life.
Not until I started working with the prospec-
tive home recipients did I feel as if the project was
fruitful or was teaching me anything.
This was one of the remarks that reaffirmed
my belief that these projects accomplish so much
more when students interact directly with clients
of the organization. There were also a few
negative comments:
I found I left with a real sense of resentment for
the time I spent there. I felt I could have better
spent my time with my family or working on
finishing my daughter's bedroom.
This assignment was a good learning process,
but the length was too long for me.
Ideally, it would have been good to help the
first student get involved in a project he could
see as worthwhile. Perhaps it would have been
better for this student not to do this project at
all, but it is hard to discern early on whether or
not a student will have a change of heart.
Secondly, choosing an appropriate length of
service time is critical. Another student felt it was
only in the final hours that she was really
accepted by the staflT (former clients) who had
previously treated her as an outsider, a rich kid
with all the advantages. The change in their
attitude made a tremendous difference in her
experience. I would expect that in many service
projects there may be a testing period on the part
of clients and staff, to see if they can really trust
you.
Although having some students who don't
value the experience may be unavoidable, the
enthusiasm of others is clear. I suspect that
some students may have overstated their positive
reactions, perhaps to impress me in some way.
However, anonymous student evaluations of the
course did not show noticeable differences from
journal entries.
Views of clients
It is also helpful to look at student attitudes
toward clients. This can provide some insight
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into what students are learning about other social
or economic groups, and how that may affect
their ability to place themselves in the shoes of
those less well off. Attitudes toward the clients
were typically, but not always, positive. Most
described feelings of compassion for clients, and
some were very saddened by what they observed:
What really struck me today was the clientele.
These kids were all white middle class. They had
nice clothes . . . the parents that came by for
counseling or visitation were middle class. I think
it's sad how these kids have so many big problems
for their ages.
I hope that she can fmd something to wear. I
felt sorry for her.
I felt sorry for the kids not living with their
parents. . . . I wonder what these kids would do
without DSHS? Or with me as a driver? . . . These
children are suffering. My heart is heavy.
The mother is in jail. The mother was supposed
to meet with her kids today. This job is depressing.
It is amazing how many teenagers are living
unsupervised lives. The fact that the defendant (16
years old) was expected to take care of himself as
well as someone else was quite depressing for me.
Many students described new respect for the
people they served. In some cases, students
described their relationship with clients in terms
of friendship. Some students found real joy in
relating to the clients:
. . . it was clear to me that clients really took the
help they got from Single Parent Outreach seri-
ously and worked in return so they could continue
using the service.
It seems that these people are getting more than
a house; she surprised me by how energetic and
happy she seemed. I believe the house gives them
pride and courage, too.
One thing I noticed about the kids is that there
is such a variety of races there, yet all of them play
together without problems.
Of the 24 families in the Spokane area that
habitat has housed, 23 are off of welfare and much
happier. That to me is proof that giving people this
house is not being taken for granted; they are "new
people" in a sense.
The part of volunteering I have most enjoyed
is being appreciated more than I am at my "real"
job. . . . I don't view helping her as volunteer
work. I view it as helping a friend.
It was nice to see somebody so excited and
being involved in what was producing that excite-
ment.
The thirteen year-old girl who had been shot
is awake!! . . . just hearing she was awake again
made me feel great.
In several cases the relationship with the clients
was not positive. An example of a negative expe-
rience was:
WM made me feel taken advantage of rather than
appreciated.
It is hard to characterize the attitudes of all the
students. Some were obviously surprised and
moved by the challenges people faced, and some
were struck by the courage those people showed
in the midst of adversity. It wouldn't be appro-
priate to conclude that students' capacity for
compassion changed; but often the awareness of
the difficulties people face certainly changed.
Views of the non-profit organizations and agencies
Students had well-defined reactions to the orga-
nizations and the representatives with which they
worked. These reactions may be the basis for
their inclination to support these organizations,
private and public, in the future. The most
common observation was a description of the
agency representative(s) as very appreciative:
Both of the women on staff at CRC were really
happy to have us there . . . They were very
cooperative and helpful to me.
L is always thanking me for helping, she really
makes me feel good. I felt really tired when I first
arrived, but as time went on I was able to catch
my second wind. Part of the reason for that was
the fact that my work here is really appreciated.
Some students lamented a lack of organization,
and felt that they were not used very effectively:
While I felt the volunteer work is necessary, I
found that it was not as well organized as it could
be. You spend too much time working with people
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who don't know what to do, when more could
be accomplished if you worked alone.
Unfortunately, I don't think Habitat is very
organized. [Despite this observation, this same
person later said] I'm amazed how fast this house
is going up.
This office is so disorganized. I never have a
regular schedule and I am basically on call.
Students also expressed respect for the staff and
the volunteers. This project provided students
with new insight into social service workers:
D . . . has been deeply involved with this program
for a number of years, and despite all the depressing
cases she maintains a positive attitude. . . . I was
very impressed with her dedication.
I admire the volunteers here! How do they deal
with this day in and day out. Maybe they become
immune to it.
. . . it appears to me that the type of people who
are volunteering are very outgoing and enjoy
talking, and working with others. People seem to
really have a good time volunteering.
Student attitudes toward the organization
clearly varied with their experience, but even
/those who were critical and unimpressed with
the efficiency, or some other aspect of the orga-
nization, saw value in their work.
Personal impact
Many of the comments revealed significant
personal changes in behefs, attitudes, and behav-
iors. About one-third of the class, without any
suggestion on my part, indicated that they
planned to continue their service work in the
organization they were working with. Other
reported changes follow:
I used to value money so much, but I've noticed
that train of thought diminishing more and more.
We discussed in class a few weeks ago whether
or not businesses have a moral obligation to do
community work. I voted no. I'd like to change
that vote to yes.
I plan to continue volunteering here until I
begin law school in the Fall. Not only do I feel
that I personally have benefited for this experience.
but I know that there are many victims of crime
out there that I am helping through the small block
of time that I am able to give each week. It doesn't
seem to matter that I don't get paid for this; the
appreciation I get . . . is certainly adequate com-
pensation.
I learned . . . I can make a difference. There
are people much worse off than me. Consequently,
I whine a lot less about little problems in my life
. . . I learned that volunteer work is something that
I want to continue doing.
I have learned friendship, patience, and how to
be humble [working on this assignment].
I became aware of what is going on in the world
around me and the difficulties single parents face
in the word, especially when they are in a bad
financial state.
It showed me how it could be very difficult for
a family to make it in the world, no matter how
hard you work if you don't have sufficient educa-
tion or if you must deal with unplanned pregnancy
or other trying situations . . .
It was very rewarding to be working for a cause
instead of a monetary compensation. I am planning
to continue to give six hours every Saturday that
I can provide my time.
I think this experience is teaching me about
myself as well as other people. In working with a
group and being appreciated, and at the same time
really accomplishing something for the good of a
less fortunate person, I felt more humane, under-
standing, giving, and fortunate.
Though many salutary changes have occurred,
most of the changes mentioned have to do with
students' personal lives, and though these can be
expected to affect professional activities as well,
few comments directly applied to the business
or professional area. It would be interesting to
see if, in a project Hke this with an older group
of students who have been employed for some
time, students would report experiencing changes
in their attitudes or beliefs regarding the world
of work.
Project evaluation and insights for the
future
The project's biggest success was in moving the
hearts of students. Sometimes minds were
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changed as well, not by promoting a particular
set of behefs, but by a broadened exposure to the
world in which we live. A sizable minority of our
business students have adopted the mythology
about unlimited opportunity for everyone in our
country. Apparently such ideologically based
beliefs are rarely changed by the arguments of
others, but personal exposure to poverty, help-
lessness and desperation can sometimes modify
old beliefs.
In addressing ethical issues in business ethics,
students often showed awareness and interest in
the impact on those who are least-well-off in our
world. Students also saw numerous potential
partnerships with business in addressing social
needs. The clearest connections of the service
experience with business that were identified by
the students were in areas of justice and questions
of rights and responsibilities in the economic and
political system.
Most of those who expressed a desire to
continue service work, or who had made a com-
mitment to do so, described humanitarian
motives, being moved by the personal plight of
individuals, interdependence, and integrating
values and action. These are consistent with
Morton's (1993) concept of "service as citizen-
ship".
There were also shortcomings in the project.
Not everyone had fulfilling and rewarding
placements. Those who had more contact with
clients were more moved by their experience,
rated the experience more positively overall, and
saw a greater contribution to their learning and
personal development.
Some students were troubled by the idea of
being "required" to "volunteer" even though the
term "volunteer" was carefully avoided in all
descriptions of the assignment, and I tried to
communicate the project as service work rather
than volunteer work. (There was, however, work
with the Volunteer Fair, and with the Volunteer
Services Coordinator, which may have con-
tributed to some confusion.)
Discussing the experience in class is critical.
Small group discussions in which students shared
their experiences were rated highly and consid-
ered very important by the students. Seeing the
enthusiasm and growth of others and being able
to share their own insights, added to the student's
conviction about the value of what they were
doing more than any lecture I could give. In the
future, I will be planning for additional oppor-
tunities for discussion.
Integration with course concepts could have
been stronger. I do not believe that this is because
of any discontinuity between the course concepts
and the service learning projects. I believe that
in planning and teaching the course for the first
time I was overly occupied with making the
service experience itself work well, and still
continue much of my usual business ethics
coverage. Although there was some integration,
I believe there was opportunity for much more.
Based on this experience, there are four factors
that can contribute to success in the service
project. First, careful planning is important.
There are many tasks to accomplish which
require organization and anticipating potential
difficulties.
Second, placements should be reviewed. They
should fit student interests and capabilities. They
should also make effective use of student time.
An involved Volunteer Coordinator can make a
big difference in insuring placements which are
good for both the students and the agency. The
familiarity with organizations that I have gained
from this project will be helpful to me in assisting
students to choose an appropriate service assign-
ment in the future. I am also convinced that it
is necessary to have, flexibility in changing
projects that are not working well.
Third, providing time for and encouragement
of reflection is critical. The use of journaling was
an aid in encouraging reflection and in gauging
student involvement in their projects. Some
student journals showed involvement in the
reflective process. Others were obviously com-
pleting an assignment. Perhaps it would help to
ask students to read sections of their journal
(which they choose) in small group discussions.
Fourth, perhaps most important is providing
opportunities for students to discuss the chal-
lenges and rewards of their service experience
and to get and give advice and encouragement.
Reflecting on the problem of integrating
service projects and business ethics, I would make
the following six recommendations:
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(1) Provide for frequent discussion of the
experiences and student insights into the
relating of service to business ethics. The
students themselves will come up with
numerous creatiye connections.
(2) Share your own service experiences.
Seeing you as a model will enhance
student interest and commitment. Explain
your motivations for service and how you
feel about your experiences.
(3) Invite guests, perhaps corporate leaders,
to describe why they see service as impor-
tant for members of their organizations
and for themselves.
(4) Put discussions of business decisions in the
larger context of "the good life", and "the
good society", and ask if there are insights
from the students service experiences.
(5) Focus on the whole person who lives orJy
partly in the business organization, and
who must find purpose and meaning to
his life.
(6) Use the service experience to encourage
students to see farther and broader. What
will society be like in 20 years? What will
be the role of business and business
leaders? How will they have made a dif-
ference? How might the organizations
they work with have made a difference?
The students themselves have convinced me of
the value of service learning. I am encouraged
by my first experience, and looking forward to
my next Business Ethics class where I will
implement what I believe will be improvements
to make the service learning even more suc-
cessful.
Conclusion
Typical classroom activities are usually successful
in helping motivated students to achieve the
cognitive goals of business ethics education. To
address affective goals, new methodologies are
required. The service learning experience can
make a significant contribution. It has the poten-
tial for involving students, long-lasting learning,
and ready application. It can also help overcome
cultural isolation, excessive individualism, and a
sense of powerlessness which can needlessly
restrict ethical inquiry. Research is required to
verify these expectations.
Designing and implementing an effective
project takes time, but the impact has little to
do with the coordinator or instructor. Once the
student has a good placement, the magic of the
service experience can work on its own. I was
honestly surprised by the impact on some of the
students. Although the approach to these service
projects will vary, I am confident that with
experimentation and refinement, they can be a
reliable resource in business ethics education.
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